


Standards Integration
InTASC Principles NCSS Themes1

Chapter 1 Standard #1: Learner Development
Standard #8: Instructional Strategies

Chapter 2 Standard #1: Learner Development
Standard #2: Learning Differences
Standard #3: Learning Environments
Standard #7: Planning for Instruction
Standard #8: Instructional Strategies

5. Individuals, Groups, and Institutions

Chapter 3 Standard #4: Content Knowledge
Standard #5: Application of Content
Standard #7: Planning for Instruction

Chapter 4 Standard #4: Content Knowledge
Standard #5: Application of Content
Standard #6: Assessment
Standard #7: Planning for Instruction
Standard #8: Instructional Strategies

Chapter 5 Standard #4: Content Knowledge
Standard #5: Application of Content
Standard #7: Planning for Instruction
Standard #8: Instructional Strategies

2. Time, Continuity, and Change

Chapter 6 Standard #4: Content Knowledge
Standard #5: Application of Content
Standard #7: Planning for Instruction
Standard #8: Instructional Strategies

1. Culture and Cultural Diversity
3. People, Places, and Environments
9. Global Connections

Chapter 7 Standard #4: Content Knowledge
Standard #5: Application of Content
Standard #7: Planning for Instruction
Standard #8: Instructional Strategies

4. Individual Development and Identity
5. Individuals, Groups, and Institutions
6. Power, Authority, and Governance
7. Production, Distribution, and Consumption
10. Civic Ideals and Practices

Chapter 8 Standard #3: Learning Environments
Standard #4: Content Knowledge
Standard #5: Application of Content
Standard #6: Assessment
Standard #7: Planning for Instruction
Standard #8: Instructional Strategies

10. Civic Ideals and Practices

Chapter 9 Standard #2: Learning Differences
Standard #6: Assessment
Standard #8: Instructional Strategies

Chapter 10 Standard #5: Application of Content
Standard #6: Assessment
Standard #7: Planning for Instruction
Standard #8: Instructional Strategies

Chapter 11 Standard #2: Learning Differences
Standard #5: Application of Content
Standard #7: Planning for Instruction
Standard #8: Instructional Strategies

Chapter 12 Standard #5: Application of Content
Standard #6: Assessment
Standard #7: Planning for Instruction
Standard #8: Instructional Strategies

8. Science, Technology, and Society

Chapter 13 Standard #5: Application of Content
Standard #6: Assessment
Standard #7: Planning for Instruction
Standard #8: Instructional Strategies

5. Individuals, Groups, and Institutions
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Chapter 14 Standard #1: Learner Development
Standard #2: Learning Differences
Standard #3: Learning Environments
Standard #4: Content Knowledge
Standard #5: Application of Content
Standard #6: Assessment
Standard #7: Planning for Instruction
Standard #8: Instructional Strategies
Standard #9: Professional Learning and Ethical Practice
Standard #10: Leadership and Collaboration

1Here we list the NCSS Themes that have particular relevance to the chapters. However, please note that all of the NCSS Themes
are interwoven throughout the book, often through examples from practice.
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Preface

This book is intended for preservice and inservice elementary teachers and for social
studies teacher educators. It offers a perspective on the nature and functions of elemen-
tary social studies and presents principles and illustrative examples designed to help
teachers plan social studies instruction that is coherently organized and powerful in pro-
ducing desired student outcomes. It offers in-depth treatment of selected issues that we
consider crucial for teachers to work through if they are to develop powerful social studies
programs in their classrooms.

The book is designed to accomplish two primary purposes. First, we seek to help
elementary teachers develop a clear sense of social studies as a coherent school subject
organized to accomplish social understanding and civic efficacy goals. Teachers need
to understand the nature and purposes of social studies in order to plan and teach the
subject effectively.

Second, we seek to prepare elementary teachers to identify significant social studies
education goals that are appropriate for their students and then use these goals to guide
them in their planning by selecting content, developing it through classroom discourse,
integrating a range of instructional strategies, and using it in authentic application activ-
ities and assessments. To illustrate the application of our suggested guidelines, the book
includes extended examples in the form of detailed plans for topically organized curricu-
lar units structured around powerful ideas. In addition, the book addresses assessment,
curricular integration, and homework as they apply to social studies teaching, and it
suggests ways to encourage classes of students to function as learning communities
engaged in the social construction of knowledge.

Outline of Chapters and Changes

The third edition retains the most enduring and important content from the previous two
editions (although in reshaped form), updates that material to incorporate the significant
events and latest research of the last few years, and includes a reordering of some chapters
and combining of Chapters 3 and 4 based on preservice and inservice feedback. We have
designed a number of new tables and figures to illustrate the points we make in the text.
Some of the major reshaping features include a revision of Chapter 1 to include several curric-
ular and instructional approaches currently being implemented in classrooms, an expanded
Chapter 2 to focus more attention to teaching diverse learners, and an expanded chapter on
discourse (Chapter 8) that incorporates that latest research, particularly on facilitating discus-
sion. Another feature of this edition is the explicit attention given to the 12 principles of good
teaching that serve as a foundation for this text. Each chapter highlights one or more of the
principles, with Chapter 14 bringing them all together and reiterating how collectively they
serve to make social studies as well as other content areas powerful and memorable.

A host of other changes, additions, and enhancements related to the content are
reflected in our third edition. In an attempt to make the text more reader-friendly, we

x i i i
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have included a number of “text-boxes” that feature questions for reflection and technol-
ogy tips. We have collected and included updated photographs representing content “in
action.” As authors, we encourage you and your students to carefully study the table of
contents prior to reading any of the chapters. Our intent is that the levels of detail pro-
vided there will serve as a roadmap for finding where specific topics are covered.

The third edition features an instructor’s manual written by the authors. We offer it
simply as another tool. The contents of the manual, including the suggested in-class
activities, represent our experiences in making Powerful Social Studies for Elementary
Students come to life for our college students.

Our book reflects recent classroom research on teaching school subjects for under-
standing, appreciation, and application. It also reflects position statements by the
National Council for the Social Studies concerning the purposes and goals of social stud-
ies as a school subject and the principles involved in teaching it with coherence and
power. Finally, although it deals in depth with fundamental issues, the book casts
teachers in the role of key decision makers in planning, implementing, and assessing
powerful social studies instruction. It encourages teachers to be proactive in identifying
suitable social studies goals for their students, in adapting or supplementing the content,
questions, and activities that their textbook series offer, and in drawing upon local
resources (including the students’ home cultures and personal experiences) as sources
of content and sites for application of social studies learning. Teachers who study the
book thoughtfully will gain from it clear conceptions for the nature and purposes of
social studies teaching with social understanding and civic efficacy goals in mind.

We begin Chapter 1 by characterizing the nature of social studies as a school subject
organized to support students’ progress toward social understanding and civic efficacy
goals. We offer descriptions of several curricular and instructional approaches that
show the range of ways social studies educators teach the subject. We also describe the
traditional sequence used for elementary social studies: the expanding communities.

Chapter 2 addresses the professional development concerns of most teachers that
involve classroom community, management, and student motivation. We have expanded
the treatment of motivation, included a new section on diverse learners, expanded
the section on group work, and retained the section on establishing a learning commu-
nity. The childhood unit has been retained in an effort to help readers understand and
appreciate the ways that generic management and motivation principles can be imple-
mented within particular subject matter contexts and embrace the range of learner assets,
interests, experiences, and abilities.

Chapter 3 combines two chapters from the second edition on goal-oriented planning
and selecting and representing content. We combined these chapters because determin-
ing goals and selecting and representing content go hand-in-hand. When social studies
instruction is focused on important topics, and when topics are developed with an
emphasis on powerful ideas, the result is a coherent social studies program. The princi-
ples emphasized in this combined chapter are applied within the context of developing a
unit on government found in Appendix A.

At the urging of preservice teachers, we have introduced the chapter on planning
earlier in the newest edition. It was Chapter 14 in the second edition of the book and is
now Chapter 4. It emphasizes how elementary social studies, more than most other sub-
jects, requires a lot of independent planning and decision making on the part of teachers
in order to create powerful teaching. We show how good planning begins with establish-
ing powerful goals, big ideas, and content before designing activities and selecting
resources. It then introduces the tools available to teachers as they carry out these respon-
sibilities (standards, textbooks, supplemental materials, trade books, children’s literature,
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the Internet, and so forth), and develops principles for using these tools productively to
generate or adapt instruction to meet the needs of one’s students. In subsequent chapters
an expanded understanding of these tools will become apparent. (See also Appendix A.)

A great deal of the content taught in social studies is drawn from the disciplines of
history, geography, and the social sciences. The third edition maintains attention to
issues and strategies involved in selecting and teaching content drawn from these disci-
plines and expands its emphasis on skills unique to each of them. Chapter 5 characterizes
the nature of history, describes it, identifies places where historical content is typically
taught in the elementary grades, and presents findings from research on developments in
children’s historical knowledge and thinking. The chapter describes issues surrounding his-
torical content and pedagogy, introduces national standards for history teaching, and offers
guidelines for, and examples of, effective history content and activities.

Chapter 6 offers similar coverage of geography and anthropology (grouped together
because they share a focus on culture). Chapter 7 addresses the rest of the social sciences
(psychology, sociology, economics, and civics and government). The length and composi-
tion of our treatment of each of these disciplines varies with the available scholarly litera-
ture and the extent of their presence within the elementary social studies curriculum. At
minimum, however, our treatment addresses development in children’s knowledge and
thinking about content related to the discipline, the National Council for the Social Studies
Curriculum Standards (NCSS), and other national standards (if available) for teaching
content drawn from the discipline, and guidelines for effective lessons and activities.

Chapter 8 is expanded to consider the full range of students’ construction of meaning
through listening, speaking, reading, and writing experiences, and includes such new fea-
tures as sections on discussion and ways of assessing it. Here and elsewhere, the book
emphasizes the importance of planning instruction to connect to students’ prior knowl-
edge, both building on valid understandings and addressing misconceptions.

Chapter 9, which was Chapter 12 in the second edition of the book, now focuses on
assessment and has been strategically repositioned in the text to underscore the impor-
tance of addressing it throughout the planning process (it comes prior to the chapters on
strategies and activities). The chapter in this edition is an expansion on assessment, giv-
ing more attention to authenticity, including the use of student work. It also discusses
issues of validity as it relates to assessment and describes how to design and use rubrics
to communicate expectations to students and to evaluate performance.

Chapter 10 focuses on strategies, expanding coverage to include lecturettes, demon-
stration/modeling, investigation of primary historical sources, and inquiry. Chapter 11
describes various instructional activities and the criteria by which to select them for
teaching powerful social studies in your classroom. These chapters introduce appreciation
for the unique advantages that alternative formats offer, but at the same time continue to
emphasize that strategies and activities are not ends in themselves, but vehicles for accom-
plishing curricular goals. In this edition we inverted the order of Chapters 10 and 11; our
logic being that strategies are teaching approaches such as storytelling, the case method,
simulation, and so forth, whereas activities refer to the full range of classroom tasks that
students are expected to do in order to learn, apply, practice, or evaluate, or in any way
respond to the curriculum content embedded in the strategy. For example, an economics
lesson on decision making could be presented using case method and the activity for
processing the content might be “table talk.”

Chapter 12, previously Chapter 11, expands the second edition’s chapter on curricular
integration to view the topic in the light of recent developments of state standards and
benchmarks (often now called content expectations) as well as suggests guidelines for
selecting and using children’s literature and technology resources as instructional
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materials for social studies. This edition reveals the potential value of literacy and other
subject areas in promoting the meaningfulness of social studies. In addition to cautioning
readers against unproductive forms of curricular integration—a trap so easy to fall into
when trying to seek more time to cover content in multiple areas—the chapter offers
guidelines for making decisions regarding effective integration.

Chapter 13 is the former Chapter 14. It emphasizes the importance of student assets
that include bringing students’ home cultures into the classroom as the ideal way to
address diversity and multicultural issues. It also shows how social studies curriculum
can be extended into the home and community through assignments that engage stu-
dents in communicating about and constructing understandings of social studies con-
tent through interactions with family and community members. Unlike conventional
homework, these assignments encourage family involvement and are designed to gen-
erate discussions and produce data that can contemporize the in-school curriculum.
Our hope is that students will find the learning opportunities informative, meaningful,
and enjoyable.

Chapter 14, previously Chapter 15, serves as the foundation for our text. It looks back
at the approach to powerful elementary social studies developed throughout the book
and considers it with reference to two potential sets of guidelines for instructional plan-
ning: the recent emphasis on high stakes testing in some content areas that has culmi-
nated into state and federal legislation and the research on effective teaching for
understanding, appreciation, and life application that has developed over the last 50
years. The chapter characterizes the former as counterproductive and the latter as the
key to powerful teaching of all school subjects (not just social studies). This chapter
offers a synthesis of these research findings, organized around 12 principles that com-
prise a network of powerful ideas within which to subsume most of the principles and
strategies recommended in the text as a whole. A new addition is a chart at the end of
this chapter that indicates what chapters highlight which principles and includes exam-
ples of what the principle looks like in practice.

Features

Teacher Voice and Photographs
The chapters begin with comments by novice and experienced teachers who share their
views on the content developed in the chapters. We also include photographs that
feature the applications of the chapter’s content in practice. These have been updated
for this edition.

Reflection Questions
Reflection questions are included throughout the chapters. They are designed to help
readers assimilate and apply the main ideas and guidelines, whether through their own
independent reflection or through in-class discussion with peers.

Technology Tips
A new feature of this edition is a Technology Tips box that provides suggestions for
using technology effectively and meaningfully to develop and teach social studies units
and lessons.

TeachSource Videos
Where relevant, we have suggested videos that accompany the content in the chapter and
provide a picture of actual teaching situations and challenges. They can be accessed in
the Education Media Library at cengagebrain.com.
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Research Base Boxes
Each chapter highlights principles of good teaching in a Research Base box, which are
indicated by the symbol of a puzzle piece (when all the pieces of the principles of good
teaching are put in place, powerful teaching results). These principles serve to make
social studies, as well as other content areas, powerful and meaningful.

Your Turn
The chapters end with a Your Turn section in which readers are invited to apply the
chapter’s key understandings to scenarios involving planning for teaching.

NCSS Icon
The 2010 National Council for the Social Studies Curriculum Standards have been incor-
porated throughout the text and a new icon designates areas where they are discussed or
exemplified.

Ancillaries

Finally, more material from instructional units developed by authors is included as exam-
ples, and mostly woven throughout the chapters. Additionally, based on recommendations
from our students, the two resource units focusing on popular unit topics are retained in
this edition and are included as appendices. As noted previously, material related to the
development of a powerful unit on government is included as Appendix A and suggested
to accompany the planning chapter.

To the Instructor

We have reorganized this revision based on the recommendation of our preservice and
inservice teachers, with the planning chapter coming much earlier in the book. We
encourage you to assign chapters in a different order if that is better suited to your
style and organizational scheme. We also encourage you to take your cues from
your preservice and inservice teachers. Embracing their ideas can make all the difference!
A revised instructor’s manual written by the authors accompanies this revision. Consider
reviewing the manual prior to designing your syllabus, as there might be some suggested
activities you will want to incorporate into your assignments that warrant scores/grades.

To the Student

To be successful in using our text, we encourage you to begin by studying the table of
contents carefully. Feel free to read any chapter or section before it is assigned. The
chapters are arranged in an order that makes sense to us; however, you might have a
different organizational scheme. For example, if you want to learn more about NCSS
Curriculum Standards early in the course, we encourage you to turn to Chapter 4. If
integration comes up in an early discussion as a means of finding time for social studies,
skip to Chapter 12 to learn about our perspective.

View the “Your Turn” sections as opportunities to apply what you are reading and
discussing in class. Some of you will be taking a course that uses this text early in your
teacher education sequence while others will be using it during student teaching or an intern-
ship, or as part of a graduate program. If you have your own classroom, it will be easy to do
the activities we suggest. However, it’s not the end of the world if you don’t have your own
students. We recommend that you observe social studies teaching even if it is not a course
requirement. Practice doing the exercises, including the design of units, either for hypotheti-
cal students or for those in one of the classes you observe. Share your work. Often, classroom
teachers will offer you the opportunity to co-teach or to serve as guest instructor.
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Our hope is that you will apply what you are learning throughout the course. Your
engagement with the content and the suggested activities will make the experiences
much more memorable.

Frequently Asked Questions

1. How do you view your textbook?
Our book, not unlike any other textbook for students or teachers, is not intended to
be a single source. While it might be the only social studies text you are asked to
purchase, we encourage our readers to expand their repertoire of perspectives by
locating articles and books referenced at the ends of chapters, searching the Internet,
reviewing selections suggested by other professionals, and so on. We hope it provides a
useful resource well beyond the teacher preparation program, serving as a guide for
both new and experienced teachers alike. Chapter 14 provides an in-depth explanation
of the 12 principles of good teaching that apply across the content areas, along with a
chart that illustrates what the principles look like in a social studies setting. We hope it
will serve as a springboard and guide as you launch your daily practice.

2. What does your text offer teachers in the early grades?
We are convinced that children have untapped capacity. Our research on children’s
thinking about cultural universals, for example, has been encouraging and eye open-
ing. It suggests, for example, that these are viable topics for young children. Their
interest surrounding these topics is high, but they lack networks of connected
knowledge and possess lots of misconceptions. Other researchers have found other
similar patterns. Knowing about how children think about social studies topics can
help teachers both to connect with and build on their accurate prior knowledge and
to address their misconceptions. This revision includes several curricular and instruc-
tional approaches for your consideration. We encourage you to go beyond the textbook,
become an entrepreneur, and combine approaches for a truly robust program.

The text provides K–3 teachers with expanded and more sophisticated
approaches to social studies. We promote depth over breadth and also use of a
range of activities, strategies, assessments, and out-of-school learning opportunities
with an eye always on the goals and big ideas.

3. What does this book offer for grades 4–6 teachers?
Typically, the curriculum at these levels is overloaded with content that is fractured
and factually dense. We promote depth over breadth and emphasize big ideas, offer-
ing several curricular and instructional approaches. We provide lots of examples for
making the content more authentic, with questions and activities that enable stu-
dents to connect what they are learning to their lives outside of school.

We include an explanation, laced with examples, illustrating the importance of
balancing and shifting between teaching and learning during the instructional pro-
cess. While this is obviously necessary in the early grades, we view it as necessary at
all levels. We advocate teacher modeling, facilitating, and debriefing opportunities
using a host of strategies, activities, assessments, and home assignments, always with
an eye on the goals and big ideas.

4. Why do you provide separate chapters on history and geography/anthropology
but cluster all the other social science disciplines within a single chapter?
The literature is much more highly developed in history, geography, economics, and
civics/government than in psychology, anthropology, or sociology (as applied to
elementary social studies). Also, some of these areas are emphasized more within
the elementary curriculum than others. In any case, we promote a pandisciplinary
approach that features holistic study of unit topics. In designing a unit on the
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community, for example, we would begin with the local community and study its
history, its geography within the five themes, past and present economic conditions,
its political or governmental structure, and sociological aspects such as the roles of
community members in their work, as citizens, and so on.

5. How are you treating multicultural education in this text?
We take the term multicultural to refer not to a separate topic or set of lessons but
to pervade all aspects of powerful social studies teaching. It begins with establishing a
learning community that celebrates diversity as an asset and reaches out to students’
families and home cultures. It implies that history will be taught with attention paid to
multiple perspectives on significant events and the stories of people whose histories are
often ignored. It assumes teaching about regions, countries, states, and other locations,
with attention focused on their cultures along with their geographic and economic char-
acteristics. More generally, it means teaching social studies topics in ways that help stu-
dents come to understand local and familiar practices within global and multicultural
perspectives that “make the strange familiar” and “make the familiar strange.” Finally,
we highlight human activities related to cultural universals because it facilitates teaching
with a focus on commonalities rather than differences. This emphasis can be applied
not only to the lower grades but woven into studies of states and regions in the upper
grades. This promotes empathy and helps redirect children’s tendencies toward present-
ism in thinking about the past and chauvinism in thinking about other cultures.

6. How is technology treated in your textbook?
Throughout our book, we reference websites that fit naturally with the content. We
encourage teachers to use technology when it matches the goals and enhances the
development of the big ideas within the unit, but caution against technology-based
activities that lack goal relevance or cost-effectiveness. The guiding principles for
selecting, implementing, and evaluating activities emphasized in Chapter 11 apply
as much to technology-based activities as to more conventional activities. The instructor’s
manual provides additional sources. A new feature of the third edition is “Technology
Tips,” whereby in each chapter we provide suggestions for websites or technological
tools to enhance your social studies teaching.

7. Why is there so much more attention given to units than to individual lessons?
We are proponents of depth of development of powerful ideas over breadth of cov-
erage. We want to illustrate for the reader the value of networks of connected
knowledge structured around powerful ideas that can be learned with understanding
and retained in ways that make them accessible for application. In contrast, discon-
nected bits of information presented as isolated lessons are likely to be learned only
through low-level processes such as rote memorization.

8. What are your views on assessment?
We view assessment as an integral part of ongoing teaching and learning. Different
forms and times for assessment should be determined by the purpose of the learn-
ing situation, the kind of information acquired, and how it will be used to accom-
plish social studies goals. Learning activities play an important role, as they are
both curriculum components that need to be assessed as such and mechanisms for
eliciting indicators of student learning.

Currently, teachers are faced with many obligations, responsibilities, and frustra-
tions regarding assessment. To aid with these challenges, we acknowledge, describe,
and provide examples to illustrate how state and national standards can inform
instructional planning. Chapter 9 features guidelines for designing paper-and-pencil
tools as well as a range of informal measures. Special attention is given to authentic
instruments for serving our diverse learners.
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9. How much attention do you give to inquiry?
We describe inquiry teaching in Chapter 10 and include examples that draw on this
approach throughout our book. Inquiry can be effective for introducing new topics,
processing information, and constructing/deconstructing knowledge. It also can be
valuable for promoting curiosity and engaging learners in the instructional process.
The key is for the teacher to “rein in” multiple responses in order to promote
understanding of the big ideas and at the same time promote further investigation.

10. What role does literacy play?
Literacy is threaded throughout the textbook and is emphasized in Chapters 8 and 12.
While we are well aware that social studies is often justified because of its literacy con-
nections, our intent is to provide a text that emphasizes subject-matter knowledge and
uses reading, writing, speaking, and listening for developing that content. We recom-
mend that literacy skills be taught during instruction time allocated for that subject
and then used during social studies time to serve social education goals.

We encourage the use of authentic children’s literature, including informational
texts and we provide chapters on discourse and integration that shed further light
on the importance of literacy. Chapter 12 offers guidelines for making decisions
regarding effective integration.

11. How do you think about social action within the elementary social studies
program?
We view social action and service learning as integral parts of the elementary social
studies program and important parts of developing citizenship. Social action and ser-
vice learning activities should match the goals and big ideas of the unit and be
authentic and appropriate for the grade level.

Social action and service learning initiatives also promote self-efficacy. There is
nothing more satisfying for a child than feeling she or he is making a difference. Ser-
vice learning as an instructional approach is described in Chapter 1. Lessons within the
shelter and government units and examples described in Chapter 13 focusing on
home-school connections illustrate social action possibilities for the elementary grades.

12. How do you suggest social studies be given the instructional attention it deserves?
With emphasis placed on literacy and mathematics in the elementary grades, most
recently as a result of the mandates of the No Child Left Behind Act, time for social
studies in the elementary school day is in jeopardy. We recognize this dilemma (it is
particularly acute for teachers in low socioeconomic settings due to the pressures
associated with testing), and in Chapters 8 and 12 (and elsewhere throughout the
book) we suggest ways that social studies can be integrated into other subjects in
a way that preserves rich social education goals. We encourage you to leverage
real-life situations and embrace out-of-school time for engaging and powerful social
studies lessons. Incorporating authentic homework into your practice may be the
best-kept secret for keeping social studies alive, motivating students, and involving
families—keys to higher achievement.
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CHA P T E R 1

ELEMENTARY SOCIAL STUDIES:
What Is It?WhatMight It Become?

TE
A
C
H
ER

V
O
IC
E Dominic Knighten, Teaching Intern

In order to support my claim on how this textbook has opened my eyes to not
only teaching but the art of successfully teaching social studies, I have to first
paint the picture of my approach to teacher education course textbooks prior to
this one. The books were—well, let’s just say books. They were required text-
books on the course syllabus that I would purchase and place to the side, with
no anticipation to crack open, unless the dreaded word “quiz” was to arise.
I assumed that any information I needed to retain would be provided during
class discussion. With this mentality I began my senior year with this “social
studies” course as the first on my agenda. Social Studies? How am I supposed
to teach social studies, I would ask myself, as I looked at my course schedule,
dreading that first session. Our first meeting came and we talked about how
the term “social studies” encompasses so much more than I initially believed.
I found out it included history, economics, geography, psychology, anthropology,
political science, and so forth. My mind raced with concern about my ability to

teach social studies as the professor described
the range of instructional strategies that will
be addressed in the course. How can I do
this? Is teaching really the career for me?
I was constantly asking myself such questions
those first few weeks of class. There is more to
it than having kids read out of their textbook.

Admittedly, I was glad to see that Brophy,
Alleman, and Halvorsen validated my dissatis-
faction with the traditional social studies text-
book as the sole informational source. While
reading about the various curricular and instruc-
tional approaches make much more sense than
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what I remember experiencing, I still wasn’t convinced that social studies was very
important—or that I could possibly make social studies instruction for my students
very engaging until my professor gave us an assignment called “Social Studies
Is Everywhere.” Initially—and I won’t lie—I thought it was one more example of
busy work! Boy was I wrong!

The professor indicated that the overall goals were to understand and appreci-
ate the world through a social studies lens, to make meaning, and to experience
memorable learning in ways heretofore not imagined. Thank goodness we, as a
class, brainstormed ideas before we set out on this adventure. I remained hesitant
until I landed my idea and launched into the experience.

Since my girlfriend and I were getting a dog and the related decisions would
consume a big chunk of time, why not use that? I won’t bore you with the details,
but I will confess the learning experience was awesome. We had to locate the
Humane Society (geography), buy all the animal supplies including food, feeding
dish, dog collar, and sweater, and pay the veterinarian for shots (economics),
follow the regulations established by the apartment’s management for having a
pet (political science), and so forth. It was astounding and never ending. Believe me;
I was pumped to share my experience with my peers. Guess what! I got to the next
class session early! All of our stories were unique—and each seemed to be more
compelling than the previous one. Examples ranged from opportunity costs (Do I go
camping on the weekend or stay home and study?), planning a parent’s milestone
birthday party (history), having wisdom teeth pulled and figuring out where the
food and drugs consumed during the misery came from (geography), and so forth.

Somewhere in the middle of our class session, it struck me like a ton of
bricks. Social studies really does explain how the world works! What could be
more important? It really is everywhere! Who cares if the textbooks are very lim-
ited? It doesn’t excuse me from writing off social studies! I have come to realize
authentic examples of social studies are unlimited! For me social studies has gone
from the least liked and least important to the top of my list.

While it sounds corny, I encourage you to do the social studies is everywhere
exercise – even if the professor doesn’t assign it. I promise you, you’ll never again
say social studies is boring – and besides, finally as an adult, you’ll figure out what
it is!

Don’t let your fears hold you back from cracking open this book, or the
belief that this is “just another college textbook.” It is much more than that! It’s
the first step to helping you make social studies come to life in the classroom and
opening up the minds and imaginations of students! Motivation is the heart of
the matter!

Social studies is the hardest thing you could ever ask me to explain. I guess social
studies is a class where you learn about different things that happen around the
world, and do reports on stuff that happens around the world, or things like that.

(A fifth grader quoted by Stodolsky, Salk, & Glaessner, 1991, p. 98)

2 Powerful Social Studies for Elementary Students
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When I first started teaching social studies to young children, five-, six-, and seven-
year-olds, I felt like I needed to start by explaining and defining social studies to
them. To do that well, I began with some very broad, general definitions. Literacy
is learning about words and letters and how they work to help people share ideas.
Math is learning about numbers and shapes and how to solve problems with them.
Science is learning about the things in the world around us. Social studies is learning
about people and the world we’ve created to live in.

When you think about people, social studies includes groups of people, how they
live together, their needs and the rules that help them to survive. It includes learning
about the culture and traditions of people as well as the places that they live. Social
studies also encompasses the world around us as it relates to how people live, how
they’ve adjusted to their environment as well as how they’ve changed the world to
meet their own needs. We learn all of these things in the context of the present day
as well as learning about people who have lived in the past and speculating about
those who will live in the future. Throughout all of these discussions and lessons the
focus is on the logic of it all, making sense of the decisions individuals and groups
have made. At its most basic level, social studies is figuring out why people do what
they do everyday and making sense of the world.

Therefore, if we are expecting our students to be productive and contributing
members of society in the future, we must teach social studies so that they can
learn how the world works. Without social studies, students fail to understand and
have an appreciation for the lives and decision making of others. Students with a
strong social studies education can begin to understand how people are alike and
develop a broader understanding of why people in other countries, cultures, and
religions are different and appreciate those differences. With our world becoming
smaller due to globalization, this is a crucial skill to begin to develop early on.

(A fourth-grade teacher)

To me, social studies does not always occur in a predetermined 30- or 45-minute
block of time during the day. Instead, social studies experiences that motivate
my students to greater understanding often expand the required “basics” by
integrating multiple subjects, utilizing learning possibilities outside of school,
and valuing students as necessary contributors to the curriculum. Social studies
is an opportunity for me to genuinely connect my students’ personal and
collective concerns, questions, and interests about their lives to the wider
concerns, questions, and interests of our community. These connections between
self and world are often described in social studies standards, but I value the real
social studies teaching and learning as the unique process of making generic, but
important, content become worthwhile and exciting in the minds of my students.
The purpose of social studies is to provide a goal-oriented sequence for students
and classrooms to: 1. Become aware of current or past social issues or problems;
2. Investigate these social studies concepts by employing and being deliberate
in using specific inquiry skills, such as asking questions, identifying problems,
collecting data, etc.; 3. Take action with their learning by creating a product or
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service for others that demonstrates their increased social studies understanding.
Social studies should give students the chance to assert themselves and their
thinking in the context of something real, but real as defined by the students,
[to realize] the impact of their new knowledge on their lives, and to [increase]
their efforts to want to learn more.

(A fourth-grade teacher)

Quite simply, social studies education helps students understand the world around
them. Not the physical world as science does; rather the relationships, people,
and systems that surround and impact their everyday lives. At the youngest
grades, social studies is the first content area that pushes students to look beyond
themselves and past their egocentric sensibilities. For the first time, young learners
look at their families, schools, and communities and begin to see themselves as a
part of something bigger. As this awareness spreads past their doorstep and beyond
their classroom walls, it becomes the building blocks for nurturing the next
generation of citizens, leaders, problem solvers, and thinkers. By focusing on the
connections among people, places, and systems, social studies education allows
students to make sense of a very complex world and gives them the tools to make
positive changes today, tomorrow, and long into their futures.

(A second-grade teacher)

Social studies is a way to connect every discipline. It allows us to explain who we
are and why we are here—what problems we have now and how we might look
to the past to explore solutions and steer away from potential land mines. Social
studies is such a rich area for understanding and exploring language and culture,
but also numbers and science and music and logic. It allows students who might
not succeed in other subjects to be creative and demonstrate their ability to master
complex material in unique ways.

(A fifth-grade teacher)

Social studies is an ongoing process by which students learn about the world
around them and how they are a part of it. They learn about how their interactions
with others and the environment, as well as the decisions they make, affect the
world they live in by studying the major focus areas of the subject. I believe that the
major purpose of the social studies is to teach students how to make decisions that
promote the values of our democratic society; moreover, how to critically think and
make rational, informed decisions that will positively affect their lives and the lives
of others. Social studies is nothing if there is no life application.

(A fifth-grade teacher)

As these quotes illustrate, there is a common belief that social studies education is about
making sense of what happens in the world. Beyond that commonality, however, there
are varying views about social studies and its nature as a school subject. Lacking a clear
sense of social education purposes and goals, many teachers are uncertain about how
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to teach social studies (Thornton, 2005). Often they downgrade its importance in the
curriculum or offer fragmented programs because they select activities for convenience
or student interest rather than for their value as a means of accomplishing clearly for-
mulated social education goals. Such confusion is readily understandable. The history
of social studies has been marked by ongoing debates over the nature, scope, and defi-
nition of the field (Armento, 1993; Evans, 2004; Halvorsen, 2006; Seixas, 2001). Social
studies educators often disagree both on the general purposes of social studies and on
how to accomplish particular goals effectively. Consequently, social studies instructional
materials differ considerably, not only in the general content included (e.g., history,
geography) but also in their approach to topics covered in common (e.g., which tribes are
covered in units on Native Americans, which countries in units on geographical regions).

Fortunately, most competing points of view can be understood as contrasting combi-
nations of a few basic ideas about the purposes and goals of social education. Once you
understand these ideas, you can clarify your own position, recognize the thinking behind
social studies curriculum guides and instructional materials prepared by others, and, if
necessary, adapt them to better serve your students’ social studies needs.

Although competing ideas about social studies exist, the National Council for the
Social Studies (NCSS), the leading national professional organization for social studies
education, provides a definition that we think you should know and be able to apply to
your practice. NCSS defines social studies as “the integrated study of the social sciences
and humanities to promote civic competence. Within the school program, social studies
provides coordinated, systematic study drawing upon such disciplines as anthropology,
archaeology, economics, geography, history, law, philosophy, political science, psychology,
religion, and sociology, as well as appropriate content from the humanities, mathematics,
and natural sciences” (NCSS, 2010, p. 3).

Besides clarifying and taking a position regarding social studies, elementary school tea-
chers face the challenge of limited time devoted to social studies. Research confirms this
trend, which is attributable in large part to the requirements of the No Child Left Behind
(2002) legislation and its Adequate Yearly Progress benchmarks (Fitchett & Heafner, 2010).
Throughout the book, and specifically in Chapter 12, we describe how social studies can
partially address the time issue through integration with other subjects. (It is, by nature, an
interdisciplinary subject since it comprises history and many social science disciplines.) We
show how other subjects can be integrated effectively with social studies and how social
studies content can be taught in conjunction with other subjects.

In this initial chapter, we introduce you to the research base that informs ideas about
powerful social studies teaching. We briefly describe social studies and its history, with
the intent of helping you think about what it can become for you and your students.
We describe the major approaches to social studies in general and elementary social
studies in particular. We then outline guiding questions we think will be helpful to you
as you clarify your purposes and goals for social studies and select curriculum and
instructional approaches for your classroom. When you have completed this chapter,
you should be able to answer the following questions:

1. What is social studies, and what do I want it to become in my classroom?
2. What are curricular approaches to social studies, and how and when would I use

them in my classroom?
3. What are instructional approaches to social studies, and how and when would I use

them in my classroom?
4. What is the expanding communities approach, and how can curricular and instruc-

tional approaches be used with it meaningfully?
5. What guiding questions will I use to select what and how I teach social studies?
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Visions of Social Studies as Citizen Education

Social studies education is not as old a subject as the disciplines it includes. Children
learned lessons in history, geography, and political science long before there was “social
studies” (Evans, 2004, Halvorsen, 2006). The emergence of social studies as an interdis-
ciplinary school subject is often credited to an influential committee report issued by
the National Education Association in 1916. The report called for incorporating con-
tent from previously disconnected courses in history, geography, and civics within a
curriculum strand to be called “social studies.” Its primary purpose would be social
education. Its content would be informed by history, geography, and the social sciences
and would be selected based on its personal meaning and relevance to students and its value
in preparing them for citizenship. This same vision is still emphasized by leading social
studies educators and organizations. NCSS states that the “primary purpose of social studies
is to help young people make informed and reasoned decisions for the public good as
citizens of a culturally diverse, democratic society in an interdependent world” (NCSS,
2010, p. 3).

It wasn’t until the 1920s that the subject became a part of the school curriculum, and
even then it was often taught with separate foci on each of the disciplines. By the 1930s,
however, social studies developed as its own comprehensive, pan-disciplinary approach
at the elementary level. Topics began to replace the disciplines. Elementary social studies
(Grades K–6) did in fact develop along the lines envisioned in the 1916 report. The cur-
riculum drew from history, geography, civics, and economics, and later from sociology,
anthropology, and psychology. Furthermore, the content was taught as interdisciplinary
social studies organized by topic rather than as school-subject versions of the academic
disciplines taught as separate courses. Gradually, the expanding communities sequence
became the dominant framework for structuring the elementary social studies curricu-
lum. Also known as the expanding horizons or the expanding environments approach,
this framework begins with the self and others in kindergarten and then, gradually,
expands the purview to the family and school in first grade, the neighborhood in second
grade, the community in third grade, the state and region in fourth grade, the nation in
fifth grade, and the hemispheres or world in sixth grade.

The Research Base that Informs Ideas about
Powerful Social Studies Teaching

The last chapter of this book (Chapter 14) describes 12 research-based principles of
effective teaching of all subjects. These principles include a supportive classroom
climate, coherent content, thoughtful discourse, and strategy teaching. We suggest
you peruse Chapter 14 before reading the other chapters to obtain an introduction
to important research about powerful and effective teaching. We place this chapter last
to help you put together everything you have learned in the book (practice, theory,
research, and your own ideas about social studies education). Throughout each of the
rest of the chapters, we highlight one or more principles closely aligned to the chapter
topic to help you bridge theory and practice. When all 12 principles are put together,
the puzzle of powerful social studies teaching is complete.
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Curricular historian Kliebard (2004) noted that curriculum debates in all school sub-
jects including social studies reflect continuing struggles among supporters of four com-
peting ideas about what should be the primary basis for K–12 education. The first group
believes that schools should equip students with knowledge that is lasting, important, and
fundamental to the human experience. This group typically looks to the academic disci-
plines, both as storehouses of important knowledge and as sources of authority on how
this knowledge should be organized and taught. The second group believes that the natural
course of child development should be the basis for curriculum planning. This group would
key the content taught at each grade level to the interests and learning needs associated with
its corresponding ages and stages. The third group works backwards from its perception
of society’s needs, seeking to design schooling to prepare children to fulfill adult roles in
society. With this approach, students are often “tracked” into specific roles in life based
upon their family background. Finally, the fourth group seeks to use the schools to combat
social injustice and promote social change. Consequently, it favors focusing curriculum and
instruction around social policy issues. Many past and present curricular debates in social
studies can be understood as aspects of the ongoing competition among these four general
approaches to K–12 curriculum development.

What do you think should be the primary purpose of
social studies education, and education in general?

National, State, and Local Roles in Curriculum

and Instructional Decision Making

Who decides which elementary social studies program is used in your school? In the
United States, educational decisions are generally made at the state and local levels. How-
ever, national organizations provide guidance. Earlier we explained that the leading national
professional organization for social studies education is the NCSS, which includes scholars,
administrators, supervisors, and teachers. NCSS was founded in 1921 with the purpose to
resolve the content and purpose conflict in social studies, address teacher certification
requirements, introduce new social studies courses, and smooth communications between
education professors and discipline professors (Thornton, 2005). In 1994 and again in 2010,
NCSS published curriculum standards for grades K–12 (NCSS, 2010). It organized the
standards around what it identifies as the 10 themes of social studies:

1. Culture
2. Time, Continuity, and Change
3. People, Places, and Environments
4. Individual Development and Identity
5. Individuals, Groups, and Institutions
6. Power, Authority, and Governance
7. Production, Distribution, and Consumption
8. Science, Technology, and Society
9. Global Connections

10. Civic Ideals and Practices

NCSS lists purposes, knowledge, and processes for each of the 10 themes that
students should be expected to learn at the elementary, middle, and high school
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levels. It also lists products for each of the 10 themes that students could create to
demonstrate understanding. These are curriculum standards, which are intended to
provide a framework for implementing content standards (NCSS, 2010, p. 12). As social
studies is a pan-disciplinary subject, comprised of many different disciplines, the NCSS
themes also draw from multiple disciplines. For example, “people, places, and environ-
ments” draws from relevant content in anthropology, geography, and sociology. We
suggest you examine these curriculum standards (www.socialstudies.org/standards/
strands).

In 2009, the National Governors Association Center for Best Practices and the Council
of Chief State School Officers collaborated to begin work developing K–12 standards
known as the Common Core State Standards. They are written and reviewed by a range
of teachers, administrators, and subject-matter experts. All 50 states have joined the pro-
cess. They are research-based standards that reflect what college and workforce training
programs expect of their students and workers, respectively. There are completed
standards for the subject areas of English language arts and mathematics. When the
Common Core State Standards are written for social studies, you will want to become
familiar with them, as they may influence the social studies curriculum in your school.
(See www.corestandards.org/).

States often designate committees comprised of subject matter experts (e.g., pro-
fessors, administrators, and teachers) to write what students should achieve by the end
of each grade level. While the NCSS organizes content by theme (e.g., time, continuity,
and change), states generally move to the next level of specificity and organize content
by disciplines (e.g., history, geography, economics). State assessments are written with
the intention of alignment with the content and are used to measure adequate yearly
progress for schools and to learn the areas in which students struggle. Students generally
do not take standardized assessments in social studies until the upper elementary grades
or middle school.

Local districts then tailor the curriculum to their needs and decide the appropriate
instructional practices to help teachers fulfill the state content expectations. Teachers
sometimes write their own curriculum based on the state content expectations and tailor
it to their particular students’ needs and interests.

Explore your state’s social studies content expectations. What
social science disciplines are included? What knowledge,
skills, and values are students expected to acquire?

Technology Tips
As a teacher, it is important to join educational professional learning communities
through membership and/or by attending conferences and reading publications.
We recommend you keep apprised of the events and news of the National Council
for the Social Studies as well as of your state’s Council for the Social Studies. Try
following them on their websites to get the most up-to-date news and to learn
about recent research and teaching ideas.
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Curricular and Instructional Approaches

Now that you have some background on the history of this subject and have gained a
sense of decision-making associated with it, it is important to understand the various
curricular and instructional approaches implemented in classrooms. While the distinc-
tions among them are often blurry, we attempt to distinguish them.

Curricular approach refers to the content that is taught. It is often called the scope.
John Dewey (1902), known as the father of Progressive education, described the curricu-
lum as “…the cumulative outcome of the efforts, the strivings, and the successes of the
human race generation after generation…not as a mere accumulation, not as a miscella-
neous heap of separate bits of experience, but in some organized and systematized way”
(p. 190). Thus, the curriculum is the knowledge about subjects that experts have devel-
oped and refined over time and organized into concrete pieces for children to learn and
understand. As we describe the curriculum, we refer to what is called the formal curric-
ulum, which is what states, school districts, and textbooks recommend that children
should know and understand. However, curriculum also includes an informal compo-
nent, or what is also called the hidden curriculum, referring to what is taught uninten-
tionally. Nieto (2002, p. 28) explains the hidden curriculum as the “subtle or not-
so-subtle messages that are not part of the intended curriculum.” Teachers should think
about the subtle, often unintentional messages or lessons that are conveyed through their
teaching of formal curriculum. This includes what content is selected and what content is
left out. For example, often sources provide only one perspective, and interpretations
are usually subjective. As best they can, teachers should provide multiple perspectives on
historical events and public issues.

Instructional approach is the way in which the curriculum is taught. We consider
instructional approach as a guide a teacher uses in her decisions about the different
ways she teaches content. Will her students learn through intensive, hands-on work
with globes and maps? Will they learn history primarily through biography? Will they
learn through case studies or narratives? These decisions are guided in part by the social
science discipline being taught. In addition to the broad instructional approaches we
describe in this chapter, we also describe many particular instructional strategies in
subsequent chapters.

Curricular Approaches

Although there are many curricular approaches to elementary social studies education,
here we limit our discussion to a few examples. Most elementary schools do not follow
one curricular approach entirely; generally, they draw from several approaches.

Cultural Literacy/Core Knowledge E. D. Hirsch, Jr., (1987) proposed cultural liter-
acy as the basis for curriculum development. He produced a list of over 5,000 items of
knowledge that he believed should be acquired in elementary school as a way to equip
students with a common base of prior knowledge to inform their social and civic deci-
sion making. Subsequently, educators inspired by Hirsch’s book have used it as a basis
for developing the Core Knowledge Sequence, which encompasses language arts, world
history and geography, American history and geography, visual arts, music, mathe-
matics, and science. Children study the disciplines of history and geography. First
graders study ancient Egypt and the early American civilizations (Mayas, Incas,
Aztecs). Second graders study ancient India, China, and Greece, along with American
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